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INTRODUCTION 
Most people today realize that Australia is not as homogen-
eously British as it was in the era before World War II. 
Immigration policies after 1947 changed the ethnic character 
of the Australian population, with an increase in the number of 
immigrants from non-English speaking countries. The 1971 Census • 
revealed that immigrants and their children comprise 39.6 per cent 
of the Australian population, with seventy nationalities being 
represented in this number. In 1967, the Aboriginal inhabitants 
were belatedly recognised and their numbers included in the 
Census figures. Queensland can now claim sixty-seven ethnic 
groups represented on the Good Neighbour Council, while the 
indigenous population was estimated in 1971 at 31,922 persons. 
Australian attitudes to ethnic cultures have changed considerably 
in recent years, with increasing awareness of ethnic identity of 
both migrant and Aboriginal people. These changed attitudes are 
being reflected in initiatives in the field of education and the 
realization of the vital role of education in a multicultural 
society. 
It is important for a person to know that, whilst his culture 
may be different from that of the dominant society, it is worthy 
This figure includes British immigrants and their children, 
11 
of others' respect. It is also important that a person has the 
freedom to enjoy the linguistic and cultural traditions which 
he values. One highly valued feature which is common to all 
cultures is music. Man's expressions in music can offer 
rich resources for his learning about himself, his culture 
and the surrounding community. 
The use of ethnic music in the Primary school could play 
an important role in the understanding of minority group 
cultures. It could also assist in avoiding ethnocentrism, 
and the stereotyping of members of another culture. As well 
as enriching and widening a child's experience of music of 
cultures other than his own, it may develop the understand-
ing of the music of one's own culture. From the point of 
view of the member of a minority group, performance and 
discussion of the music of his culture may lead to a more 
secure personal identity, especially if he sees that the 
music of his culture is deemed to be worthy of respect and 
inclusion in the music programme. 
To date, whilst folk music and music of a few non-
Western cultures have been introduced into some Queensland 
schools, it would appear that little use has been made of 
the music of ethnic minority groups, who are anxious to 
iii.
share their culture with those whom they feel might v~lue their
contribution. This thesis, therefore, seeks to promote a case
for greater use in the Queensland State Primary schools of the
music of diverse cultures, with special emphasis on the music
of Australia's migrant and Aboriginal people.
Although such matters are pertinent to the subject, no
attempt will be made to elaborate on immigration policies,
migrant language problems, teacher education, specific teach-
ing programmes, detailed methods of presentation, actual
resources or choice of material needed or encountered in
the task of teaching ethnic music to Primary school children.
These points, however, will be discussed briefly where they
arise.
In order to appreciate the role that the use of ethnic
music might play in Primary schoOls, it is helpful to
consider several factors. An examination of the concept
of culture and the part which music plays within a society's
culture reveals music's importance and function in the life
of man. A study of the music of various cultures shows that
common traits occur as a result of man's experiences which
depend to a large degree on the nature, composition and
structure of the society wherein they originate. An
investigation of the nature of Australian (and Queensland)
society reveals problems of both dominant and minority
IV. 
group societies, which occur as a result of the co-existence of 
members of many cultures. Many of the problems are only 
recently receiving the attention they need. It is becoming 
increasingly obvious that education has a major role in 
preparation for citizenship in a multicultural society. Music, 
as part of education, can contribute much to the development 
not only in musical knowledge and skills, but also in foster-
ing awareness of and sensitivity to others' values and 
attitudes. A study of the results and problems encountered 
in some experiments in teaching appropriate aspects of ethnic 
music and a consideration of the importance of the role of 
the music educator, may increase awareness of the possibilit-
ies of using cultural resources in the community. To date, 
many of these worthwhile resources have been overlooked or 
rejected. 
With today's modem means of communication and travel, 
Australia is no longer the isolated continent of past years. 
Society is constantly changing, and schools need to keep 
pace with these changes. If school programmes are to be 
relevant to the needs of the community which they serve, 
then the inclusion of such a programme as ethnic music may 
be one form of keeping up with the realities of the modern 
world. 
CHAPTER ONE 
TOWARDS A CONCEPT OF CULTURE AND THE ROLE OF MUSIC 
IN CULTURE 
The term "culture" has acquired several different and some-
what controversial meanings over a period of the last one hundred 
years, reflecting different ideas and foci of interest. Consequent-
ly, the analysis of culture is still unresolved and is intrinsically 
incapable of resolution. It has often been a misunderstood concept 
because it has so many overlapping and contradictory meanings. 
Various dictionaries show that it can mean refinement of thoughts, 
behaviour, tastes and feelings, and improvement and development by 
mental and physical training. In another sense, it can refer to 
patterns and products of learned behaviour, or "'shared things*^^ 
and "'communication processes^^\ The term is used both as an 
abstract term, and more often in everyday life, as part of the 
general vocabulary to denote a highly refined type of work, e.g., 
of literature or some form of art. 
The widely used meaning in anthropology treats culture as 
nearly everything that has been learned or produced by a group 
2 
of people. Culture, it has been stated, is located "'in the 
James A. Boon, "Further Operations of 'Culture' in 
Anthropology : A Synthesis of and for Debate," Social Science 
Quarterly, 53, No. 2 (1972), 222. 
2 
James P. Spradley, ed., Culture and Cognition; Rules, Maps, 
and Plans (San Francisco : Chandler, 1972), p.6. 
minds and hearts of men'" and "'a society's culture consists
of whatever it is one has to know or believe in order to
operate in a manner acceptable to its members. ",3 It
"consists of standards for deciding what is, standards for
deciding what can be, ... how one feels about it, ... what to do
about it, ... how to go about doing it.,,4 Each culture has
categories which are used to sort and classify experiences
and is an organization of things, people and emotions. S
There is a tendency to divide the people of the world into
distinct groups according to differences of language and
customs, but just how languages, customs and people inter-
relate is more complex than is commonly realized. 6
Various eminent scholars have seen culture in turn as
adaptive, sociocultural or ideational systems. These
systems will be discussed only briefly, but whichever
definition of culture one adopts (and it would appear that
there is no consensus of opinion as to the "correct" definition),
3
Ward Goodenough, as cited in C. Geertz, The Inter-
pretation of Cultures : Selected Essays (London :
Hutchinson, 1973), p.11.
4
Ward H. Goodenough, Culture, Language and Society
(Reading, Mass. : Addison-Wesley, 1971), p.22.
S
Spradley, p.7.
6
Goodenough, Culture, Language and Society, p.l.
2
culture is not seen as something static, but as a dynamic 
process in which socialization and education are two of its 
more specific aspects. Any worker in a particular field needs 
to form his own working definition of the term for use as a 
conceptual tool. Thus the definition used will be determined 
by the area of work. As an adaptive syetem^ culture is seen 
as socially transmitted behaviour patterns which "serve to 
g 
relate human communities to their ecological settings." 
Cultural change is "a process of adaptation and what amounts 
9 to natural selection." As a eoaiologiQdl ayetenit culture is 
referred to as the "patterns-of-life" of communities. 
These two views of culture are not the views which are to be 
considered in the main in this thesis because of the fact 
that neither migrants nor urbanised Aboriginal people are in 
the "ecological settings" which gave birth to their behaviour 
patterns. However, these views cannot be disregarded entirely, 
especially if the effects of acculturation were to be studied. 
7 
Alan P. Merriam, The Anthropology of Music (Illinois : 
North Western Univ. Press, 1964), p.146. 
8 
Roger M. Keesing, "Theories of Culture," Annual Review 
of Anthropdlogy, 3 (1974), 75. 
9 
Ibid., 75. 
10 
Ibid., 82. 
The idea of culture as an ideational ayatem "within a 
vastly complex system, biological, social and symbolic," 
includes culture studied from a cognitive view where it is 
seen as a system of knowledge which people use to generate, 
promote and interpret social behaviour. Culture may also be 
considered a structural or symbolic system which has been 
described as "shared symbolic systems that are cumulative 
12 
creations of mind," with "categories or 'units', and 
13 
•rules' about relationships and modes of behavior." In 
this way culture is seen as "an historically transmitted patt-
ern of meanings embodied in symbols,...by means of which men 
commimicate, perpetuate, and develop their knowledge about 
14 
and attitudes toward life." "To study culture is to 
15 
study shared codes of meaning." For the purpose of this 
discussion, culture will be viewed in the light of an 
Ideational system, and, more specifically, within that 
system as a cognitive system where culture is the behaviour 
learned in order to interact with other members of the 
11 
Keesing, 94. 
12 
Ibid., 78. 
13 
Ibid., 80. 
14 
Geertz, p.89, 
15 
Keesing, 79. 
society. It is important, however, to realise that this 
cannot be seen as a clear-cut definition, as there are so 
many other complex factors and inner tensions which are to 
be considered. 
One's ethnic heritage is learned from one's family and 
surrounding community and is transmitted through family, 
"peer group and ethnic group loyalty." In addition to a 
"group" cultural identity, there is also an "individual" 
cultural identity, and it is only when the group cultural 
identity is strong and respected, that the individual 
member of the society has a secure personal identity. 
Cultural transmission also depends on the strength of the 
society and where minority and dominant cultures meet, 
cultural transmission and cultural identity will be 
affected by many factors including the rate of accultura-
tion, the status of the culture in the dominant society, 
and the dominant society's policies and attitudes towards 
the minority cultures. A study of other cultures may 
thus help in understanding the conflicts present in 
society, i.e., by observing different cultural scenes. 
16 
Mildred Dickeman, "Teaching Cultural Pluralism," 
Teaching Ethnic Studies : Concepts and Strategies, ed. 
James A. Banks (Washington, D.C. : National Coimcil 
for the Social Studies, 1973), p.14. 
the reason people misunderstand one another may be more 
17 
comprehensible. As another culture is examaed, one 
may not only become more conscious of one's misconceptions 
and stereotyping, but also understand one's self better, 
for one's ideas, values and acts are, after all, products 
of cultural environment. 
There is also the view that multiculturalism is present 
to some degree in every society, i.e., there are various 
18 
micro-cultures within the macro-culture. In a sense, 
people themselves may be said to be multicultural as they 
find the need to acquire competencies in order to interact 
with people whose cultures differ, and different expecta-
19 tions are attributed to different sets of people. Also, 
not everyone is familiar with all sectors of the culture, 
or shares exactly the same ideas or theories of the 
17 
James, P. Spradley and David W. M^ 'Curdy, The 
Cultural Experience : Ethnography in Complex Society 
(Chicago : Science Research Associates, 1972), p.30. 
18 
Ward H. Goodenough, "Multiculturalism as the 
Normal Human Experience," Anthropology and Education 
Quarterly, 7, No. 4 (1976), 6. 
19 
Margaret A. Gibson, "Introduction," Ibid., 19. 
cultural code. Cultural differences amongst people are not 
just differences in that which they see, "but in the 
20 
standards by which they behold them." Hence, any broad 
cultural description of a group is, at best, an "abstracted 
* „21 composite." 
It must be reiterated that the commonly used meaning 
of the term "culture" to apply to a highly refined piece 
of work is not intended when the term is used in this 
thesis in relation to minority groups. However, when a soc-
iety's artistic creativity is looked at, both the "folk" 
and the "refined art" elements must be considered, e.g., 
Brahms was a composer of both "Volkslieder" and 
"Kunstlieder". Thus in a study of the music of an ethnic 
minority group both folk and art music are important and 
one should not really be considered to the exclusion of 
the other. Both forms can express the values and feelings 
of people. 
A major probl^n encountered in dealing with the role 
of music in culture is that of terminology. It can be 
extremely difficult to make clear distinctions between 
the terms "traditional", "folk", "art", "popular", 
"ethnic" and "non-Western" music. The Western musician 
20 
Goodenough, Culture, Language and Society, p.19. 
21 
Keesing, 89. 
i 
tends to attempt to place music into these various categories 
when there is, in fact, considerable "blurring" at the edges 
of each category. Much has been written on the matter and 
not all ethnomusicologists agree on definitions of these 
terms. The Harvard Dictionary of Music defines Ethnomusic-
ology as "an approach to the study of any music, not only in 
terms of itself but also in relation to its cultural context. 
Currently the term has two broad applications : (1) the 
study of all music outside the European art tradition, 
including survivals of earlier forms of that tradition in 
Europe and elsewhere; (2) the study of all varieties of 
music found in one locale or region,...all music being used 
22 by the people of a given area." The study of ethnic music 
is therefore the study of all music. 
Traditional music may be defined as music which reflects 
a cultural heritage and which is created to fit a certain 
mode of living. It is designed to express certain human 
thoughts and feelings closely linked with the functions of 
everyday life, and subjected to the selection and preserva-
tion of the culture from which it evolved. It is thus a 
22 
M[antle3 H(pod3, "Ethnomusicology" Harvard Dictionary 
of Music, 2nd ed., ed. Willi Apel (London : Heinemann, 19/0), 
p.298. 
preservation of the things which people hold dear. Kunst 
implies that traditional music is "all tribal and folk music 
23 
and every kind of non-Western art music." When the term 
"folk music" is used, it has to be taken into account whether 
"folk" refers to the whole nation, the lower class, the 
country workers, the common people, the non-educated, or 
those with no formal musical training. Whichever of the 
above describes folk music most accurately, most musicians 
would agree that folk music is the result of a musical 
tradition that has evolved through oral transmission. One 
could argue that the germ of all music lies in folk music, 
which came into existence as accompaniment to song and 
dance. Often the distinction between "art" and "folk" 
music lies in the "degree of musical complexity and sophis-
24 tication of the particular genre." Popular music may be 
described as music which is pleasing and suited to the 
23 
Jaap Kunst, Ethnomusicology : A_ Study of its 
nature, its problems, methods and representative 
personalities to which is added a_ bibliography, 
3rd ed. (The Hague : Nijhoff, 1958), p.l. 
24 
Robert Garfais, "Various Levels of Traditional 
Music," Creating a^  Wider Interest in Traditional Music: 
Proceedings of a_ conference held in Berlin in co-operation 
with the International Music Council, ed. A. Danielou 
et al (Berlin : International Institute for Comparative 
Music Studies and Documentation, 1967), p.58. 
10 
understanding of ordinary people. It has been suggested that 
when the composer is anonymous and the music belongs 
collectively to the tradition of a group of people, then the 
music is termed "folk" music, whereas if the music is 
current and the composer is known it is called "popular" 
music. This however implies, in the first instance, that 
all folk music originates as popular music, and secondly 
that popular music has a tendency to become folk music as 
time passes. This may be only partially true. Perhaps 
it is the refashioning and recreation of the music by the 
25 
community which gives it its folk-like character. Music 
is subjected to the verdict of the community and selection 
by the community determines the form in which the music 
survives. This selection and preservation, along with 
continuity which links the past and present, are factors 
which shape tradition. 
The importance of music in the life of man is 
apparent in that there is no known culture which does 
27 
not have, or has not had in the past, a body of music. 
Sometimes music can express a need or feeling which 
cannot be adequately expressed in any other form of 
25 
A.L. Lloyd, Folk Song in England (London : Panther 
Arts, 1969), p.15. 
26 
Ibid., p.15. 
11 
28 
communication, and in this way music may be described as a 
"language." In another sense, music also has an important 
role in the development of linguistic ability, as there is 
much that is common to the learning of both language and 
music. Both have been seen as means of communication and 
are, to a large extent, learned from the surrounding 
community and processed. However, there is a great 
difference in the extent to which members of different 
cultures are trained in one or both of the two arts. 
"Everywhere, music appears to be a kind of expression 
of the most basic values and feelings of people ... it 
somehow involves a man's quest for an understanding of 
29 the world and himself." 
27 
Bruno Nettl, "The Role of Music in Culture : Iran, 
a Recently Developed Nation," in Contemporary Music and 
Music Cultures, ed. Charles Hamm, Bruno Nettl and Ronald 
Bymside (Englewood Cliffs, N.J. : Prentice-Hall, 1975), 
p.71. 
28 
William P. Malm, "Perspectives of Other Music 
Cultures : The Place and Nature of Music in Non-Western 
Cultures Near Australia," ASME Report of the Second 
National Conference, ed. David Symons (Adelaide : 
Australian Council for the Arts, 1971), p.91. 
29 
Nettl, p.71, 
12 
However, most ethnomusicologists will agree that 
music is not a universal "language", but that "it 
consists of a large series of equally logical but 
different closed systems: closed in the sense that 
many uses of the basic elements of music mesh perfectly 
within the given system of one culture but they are 
often difficult or impossible to transfer to the system 
of another culture." For example, the raga system of 
Indian music is not directly transferable to Western 
cultures because it is so intricately bound up with 
Indian philosophy and Indian religion. However, 
universality is demonstrated in the common themes of 
the songs that man sings, which are mostly related to 
basic emotions, strengths and weaknesses bom of the 
experience of mankind. 
These common themes of mankind's experiences show 
that music is used in various ways. In many different 
communities of the world, music is used to create 
awareness or heightened consciousness where man believes 
he is in direct contact with the supernatural. Music 
has also played an important role in assisting men more 
31 
easily in co-ordinating work effort. Other themes 
50 
Malm, P-92. 
31 
John Merson, compere, "Investigating Music in its 
Social Context," A.B.C. Radio, 22 June 1977. 
13 
32 deal with war, love and man's relationship with nature, 
and music is also used as an accompaniment to dance and 
story-telling, or as a preparation for adult life and 
communal responsibilities, as in the culture of the 
Aborigines. Music, therefore, being closely interrelated 
with the rest of culture "can and does shape, strengthen, 
and channel social, political, economic, linguistic, 
33 
religious, and other kinds of behaviour." Often music 
is thought of as simply a series of soiinds, but in so far 
as it is also a form of expression of human behaviour, 
35 
and as human behaviour is related to other behaviours, 
it is not just sound alone. That is, through the organiza-
tion of inner dynamics, music may be considered a reflection 
in sound of what is happening in the life and culture of the 
performer, composer and listener, and is an expression which 
cannot be verbalised. 
32 
A relationship which can still be found in many 
agricultural countries, e.g., Java. 
33 
Merriam, p.15. 
34 
Catherine Ellis, "Aboriginal Music and the Specialist 
Music Teacher," AJME, No. 5 (Oct. 1969), 19. 
35 
Merriam, p.47. 
14 
It is difficult to find any major essential difference 
between the role of music in highly developed countries 
and in less developed societies, but on the surface it would 
appear that in the latter, functional music predominates. 
It could, however, be argued that music is just as 
functional in highly developed countries, but that in less 
developed societies it is used in a greater variety of 
situations and is more of a communal activity. One ethno-
musicologist states that it is "only in areas where both 
culture and musical style are relatively complex," that 
music is used for entertainment alone. In many cultures 
music is still integrated in religious, economic and 
social life to a large degree, often combined in the one 
social activity in a way unfamiliar to an industrialized 
culture where there is the tendency to place work, 
recreation, creativity into separate compartments. Some 
European countries, (e.g., Spain and Greece) seem to have 
preserved this fusion of art and life, perhaps because 
they are less industrialized. 
Each ethnic groiq) has its unique style of music which 
is inherited from its forefathers and which is evolving 
according to the selectivity and preservation it has 
undergone. The tendency to use the term "ethnic" for 
36 
Bruno Nettl, Music in Primitive Culture (Cambridge, 
Mass. : Harvard Univ. Press, 1956), p.9. 
15 
migrant and "traditional" for Aboriginal cultures is common. 
The term "ethnic group" has traditionally been reserved for 
groups of Caucasian origin and has tended to refer to non-English 
speaking Europeans. Through Australian immigration policies it 
has been modified to refer to non-Europeans from countries 
adjacent to Europe, who contribute to Australia's immigrants. 
For the purpose of this thesis the term "ethnic" will be used 
in a broad sense as referring to any group set apart in some 
way by nature of race, religion, language, national origin or 
any combination of these. Peculiarities in the music of the 
people reveal themselves in various ways in the structure and 
method of performance of the music. "These characteristics 
create a feeling of belonging together and of unity ... they 
express a belief in a common destiny of all members of the 
39 group as distinct from the destiny of other groups." No 
two persons react in the same way to music, and attitudes of 
societies (or groups within societies) towards music vary 
greatly. In some African societies, for example, an important 
requirement of social life is participation in music, and with-
out some knowledge of the music which is closely integrated 
with his life, no member of this society is said to have a 
full life, as music is regarded as a form of community 
38 
experience. The average Australian does not give the 
37 
P.Y. Medding, ed., Jews in Australian Society (Melbourne 
Macmillan, Monash Univ., 1973), p.l.. 
38 
Kwabena Nketia, "The Place of Non-Western Music in 
General Education," ASME Report of the First National 
Conference, ed. David Symons (Brisbane : Australian Council 
for the Arts, 1969), p.139. 
16 
same 'performer' attention to music, with performance being 
restricted to a few, the majority of persons in a materialistic 
society being content to be consumers of music. Attitudes and 
perceptions towards music will vary with maturity and the amount 
of exposure to various music. Musical life, therefore, does not 
take the same form in all communities. The importance given to 
music, its organization and structure, and its inclusion in 
education will vary according to circumstances, influences, 
factors and motivations which are not always readily discern-
able. Thus a study of a particular ethnic group cannot be 
divorced from its "socio-cultural context and the scale of 
39 
values it implies." 
Ethnic music of a particular group can be adapted to social 
changes but still maintain its continuity. It may be profitable 
to study ethnic music not only in its structural aspects and as 
a form of communication but also "as a social function, the 
status of whose piiactitioners reflects the value placed upon 
40 that function by the culture." 
In the Australian Aboriginal community, music is an integral 
part of the Aboriginal way of life, and is highly cohesive with 
the other arts and nature. This aspect needs to be grasped at 
39 
Mantle Hood, The Ethnomusicologist (New York : McGraw-Hill, 
1971), p.10. 
40 
George List, "The Musical Significance of Transcription : 
Comments on Hood, 'Musical Significance'," Ethnomusicology, 7, 
No. 3 (1963), 193. 
17 
the onset of any study of the music. As with other cultures, 
(e.g., Venda of South Africa) music is a vital accompaniment 
to ritual significance and if there were no music there would 
be no initiation. As the music is learned, so is the culture, 
and the amount of musical knowledge a person possesses is a 
symbol of his knowledge of his culture. The Aborigines' whole 
approach to life is a religious one, with all their beliefs, 
laws and knowledge enshrined in music, with some of the long 
song-cycles being extraordinary feats of memory. The structure 
of Aboriginal music carries symbolic meanings and is much more 
complex than can yet be appreciated. Much music of Aboriginal 
people has disappeared because of confrontation with white 
society with its different values, and this loss of music has 
41 
resulted in change in existing culture. The music of a 
culture can be useful when forming an overall view of the 
culture, in so far as music reflects a society's organization 
(e.g., in tribal cultures where music is vital as a link with 
ancestry and the divisions of men's, women's and children's 
songs showing their differing roles in the tribe's society). 
42 It is thus valuable in understanding the behaviour of people. 
In some instances, the way music changes symbolises the 
fact that the culture is being changed, as in the case of the 
41 
Charles Keil, "Investigating music in its Social Context, 
A.B.C. Radio, 22 June 1977. 
42 
Merriam, p.13. 
18 
music of some urbanised Aborigines, where modern civilisation 
has frequently resulted in culture shock which shatters many 
traditions and leaves the Aborigine in a state where he fits 
into neither his own nor the white man's society. Some non-
literate cultures, as they become part of various Western 
societies, use music as a kind of response to Westernisation, 
43 
although their values do not, on the whole, change. This 
is noted with reference to some fringe-dwelling Aboriginal 
people in South Australia who perform "Europeanized" music and 
sing protest songs or parodies of popular songs whilst their 
44 
own traditional music, has in many instances disappeared. 
Throughout history it has often been through song and dance 
that important information and values have been transmitted. 
Although music can encode the values of a culture, the values 
do not always transfer from culture to culture. Music is not 
just a means of recording and transmitting cultures but is 
also a means of maintaining cultural identity, and as such 
can be an essential part of education. By encoding and trans-
mitting social values it is a strong means of preparing youth 
43 
Bruno Nettl, in conversation with John Merson, 
"Investigating Music in its Social Context," A.B.C. 
Radio, 22 June 1977. 
44 
Catherine Ellis, "Cultural Identity Through 
Music," Anthropological Society of South Australia 
Journal, 11, No. 9 (1973), 8. 
19 
for adult roles and responsibilities. When performing music 
of one's own culture, especially if in the presence of members 
of other cultures, there could well be the feeling of pride in 
one's cultural heritage. Music may function both as an 
identification point and as a source of great spiritual 
strength for a minority group. 
Today in Australian culture the role of music has been 
affected by many factors including technical innovations, mass 
media and the consumer market. Education is concerned with 
acquiring skills necessary for modern living. The values are 
those of progress and upward mobility. The social, political 
and cultural institutions also have the same problems which 
communities have had through the ages, of conserving traditional 
values, beliefs and attitudes and reconciling these with 
contemporary change. One prominent music educator feels that 
every child should be assisted to develop "not only musical 
responsiveness, understanding, and aesthetic sensitivity, but 
also a critical awareness of the complex of values in terms 
45 
of which music is practised in his society." The 1974 
Queensland A Curriculum Guide for Music in the Primary School 
states that "music is one part of the total education of the 
45 
J.H. Kwabena Nketia, "Music Education in Africa and 
the West : We Can Learn from Each Other," MEJ, 57, No. 3 
(1970), 48. 
20 
child" and that music education should lead the child "to 
an awareness of music and an appreciation of the part music 
46 plays in his own life and in the lives of others." 
Music's role in culture has been summed up thus: 
"if music allows emotional expression, gives aesthetic 
pleasure, entertains, communicates, elicits physical res-
ponse, enforces conformity to social norms, and validates 
social institutions and religious rituals, it is clear that 
47 It contributes to the continuity and stability of culture." 
In various cultures from earliest known times, music has 
functioned in some or all of these ways, and will no doubt, 
while man exists, continue to do so. The amount of emphasis 
given to the role of music in a society and the extent to 
which music is involved in the everyday life of that community, 
depends to a large degree on the nature and composition of the 
society, which is not a depersonalised mass but a composite 
whole that is capable of vital and vibrant response to the 
stimulus of music. 
46 
A Curriculum Guide for Music in the Primary School 
(Brisbane : Department of Education, 1974), p.l. 
47 
Merriam, p.225. 
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CHAPTER TWO 
THE NATURE OF AUSTRALIAN SOCIETY 
In its trivial sense, the phrase "a multi-cultural 
society" may be used to refer to a society where many 
cultures co-exist, in the same way that "multi-racial 
society" may be used to describe a society which consists 
of more than one ethnic group. The term "ethnic group" 
was discussed briefly in the previous chapter. Another 
term which is also applied loosely in every day usage, is 
the term "race". Biologically, the term refers to "an 
original ethnic group with permanent characteristic 
features which are transmitted from generation to genera-
2 
tion." In this work, the term "race" will be used to 
refer to a distinct group of people "which, whether it 
represents the original 'race' or is the result of inter-
mixtures of several original races, has acquired a certain 
3 
permanency in its main characteristics." 
1 
Dipak Nandy, "Foreword," in Julia M^Neal and Margaret 
Rogers, eds., The Multi-Racial School : A Professional 
Perspective (Harmondsworth : Penguin, 1971), p.8. 
2 
Nicholas Hans, Comparative Education : A_ Study 
of Educational Factors and Traditions, 3rd ed. (London : 
Routledge and Kegan Paul, 1958), p.17. 
3 
Ibid., p.17. 
22 
Multiculturalism is not quite the same as cultural 
pluralism, which may be described as cultural diversity. 
In an ideal situation in a multicultural society, there 
would be a striving for mutual respect and an acceptance 
of diversity within common goals and objectives, so that 
there is a basis of mutual concern. It is usual to find 
a dominant culture which presides over minority groups 
in a multicultural society. This hierarchy does not 
exist within cultural pluralism, where there is freedom 
for each subculture to practise its culture and socialize 
its children. Cultural pluralism is thus an approach to 
social organization where each maintains its unique 
identity. 
At the beginning of World War II the majority of 
Australian people were "basically 'British-Australian', 
a curious mixture of British peoples and traditions, 
slowly developing a distinctively Australian character." 
Post-war migration greatly changed the nature of Aust-
ralia's population and from 1947 - 1966 over two million 
arrived, with the great majority coming from Europe. 
4 
Margaret Gibson, "Approaches to Multicultural 
Education in the United States : Some Concepts and 
Assumptions," Anthropology and Education Quarterly, 
7, No. 4 (1976), 12. 
5 
C.A. Price, "Migrants in Australia," Anatomy 
of Australia : H.R.H. The Duke of Edinburgh's Third 
Commonwealth Study Conference (Melbourne : Sun Books, 
1968), p.97. 
6 
Ibid., p.101. 
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The 1960's saw the easing of restrictions regarding the entry 
of Asians whose presence, it was felt, would impair Australia's 
racial purity, lower living standards, cause wages to fall and 
7 
who would not assimilate easily. The post-war immigration 
programmes stressed that traditional homogeneity be maintained 
and assimilation was expected, with little being done to help 
this assimilation. 
By 1971, about eleven per cent of school children had at 
least one parent whose native tongue was not English, with the 
9 
proportion in some major cities considerably higher. Today, 
Australia has the largest foreign-born population and overseas-
bom work force in the world, with eighty per cent of the 
growth of the work force between 1947 and 1971 due to migration. 
Migrant distribution is not evenly spread, with migrants tending 
to concentrate in areas which offer suitable employment and 
which are near friends and relatives. The largest European-
bom groups are Italians, Greeks, Yugoslavs, Germans and Dutch 
7 
Population and Australia : A Demographic Analysis and 
Projection, I^ (Canberra: Aust. Govt. Publishing Service, 
1975), p.204. 
8 
Price, p.99. 
9 
Schools Commission Report for the Triennium 1976-78 
(Canberra : Aust. Govt. Publishing Service, 1975), p.88. 
10 
A.J. Grassby, "Ethnic Groups in the Australian Society 
and Social Science Curricula," Polycom : A Bulletin for 
Teachers of Non-English Speaking Migrant Children, 10 (July 
1975), 20. See Appendix I for tables of the ethnic composition 
of the Australian population. 
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with other countries (Turkey, Lebanon, Egypt, India, Malaysia, 
South Africa, Canada, U.S.A. and Latin America) also contribut-
ing sizeably to immigration numbers. Some groups, e.g., 
members of South European countries, form tightly-knit comm-
unities, and by doing so they feel that their traditions, customs 
and language are in less danger of being lost. Many migrants 
feel that Australia has little or no cultural tradition, history, 
12 background or intellectual life to offer them. The formation 
of ethnic schools is a demonstration of the desire of migrants 
to preserve their cultural and linguistic heritage and these 
serve the need which the Australian schools do not provide. 
In Queensland there are some sixty-seven national groups 
represented in the Good Neighbour Council, with Italian, Greek, 
Polish, Croatian, Ukrainian and Lebanese migrants forming the 
largest communities. Many Primary schools, e.g., Dutton Park, 
13 
West End and New Farm, have a high migrant density. West 
11 
Jean I. Martin, "The Education of Migrant Children in 
Australia 1945-1975," Australian Immigration : A Bibliography 
and Digest, No. 2 (1975), Part 2^  The^  Education of Migrant 
Children in Australia, ed. Jean I. Martin and H.F. Willcock 
(Canberra : Department of Demography, Institute of Advanced 
Studies, Australian National Univ., 1976), p.l. 
12 
M.L. Kovacs and A.J. Cropley, Immigrants and Society : 
Alienation and Assimilation (Sydney : McGraw-Hill, 1975), p.100, 
13 
See Appendices II and III. 
25 
End Primary school has a sixty-three per cent ethnic population 
with twenty-seven nationalities being represented. Exact figures 
of the migrant density in Queensland Primary schools are not 
available but are currently being compiled by the Research and 
Guidance Branch of the Queensland Education Department. 
Whereas the greater percentage of the migrant population in 
centred in the capital city, over eighty-five per cent of Queens-
14 land's Aboriginal population is in country areas. Some country 
schools, e.g. Eidsvold State School, have up to thirty per cent 
15 
"of aultwcally different children of Aboriginal ancestry." It 
is estimated that the present wholly Aboriginal population (of 
Australia) of forty thousand persons (there are one hundred 
thousand part-Aborigines) will have increased to a quarter of a 
1 fi 
million by the end of the century at the present birth rate. 
As there are major cultural differences within the Aboriginal 
population itself, it is difficult to generalise about either 
the Aboriginal culture or Aboriginal population, but it has 
been said that Aborigines "stand in stark contrast to the 
general Australian society, and also to other 'ethnic' groups. 
14 
See Appendix IV 
15 
D.J. Syme, "Some Aspects of Home-School Relations 
The Aboriginal Child at School, 1, No. 2 (1973), 23. 
16 
Schools Commission Report, p.96. 
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whether defined on the basis of race, nationality, birthplace, 
17 language or religion," and there is amongst them a strong 
feeling of alienation from the mainstream of Australian society. 
Australia has been slow to recognise the needs of migrant 
and Aboriginal people. In the past, to be Australian has often 
meant conforming to the model where it is not necessary to 
acknowledge any heritage other than that which is Anglo-Saxon 
in origin. Australians have also in the past tended to reinforce 
the clear-cut image of "the Australian way of life which 
involves a clearly-delineated set of values, ... a strong sense 
among Australians of their own national distinctiveness and 
18 
uniqueness ... a tightly organized self-satisfied society ...," 
and Australian society has often been unwilling to make concessions 
to strangers. By and large, Australians have tended to have poor 
opinions of those whom they classify as members of an outgroup, 
and still today there exist instances of negative public stereo-
typing of minority groups. There is the tendency to think that 
migrants become Australians when they adopt the Australian way of 
19 life and are thus "as good as anybody else." The public view 
20 
varies "from ignorant and suspicious to ignorant and tolerant," 
17 
Ibid., p.96. 
18 
Kovacs and Cropley, preface. 
19 
Arnold Blashki in conversation with Robert Moore, "Monday 
Conference," A.B.C. Television, 20 June 1977. 
20 
R. Wiseman, "Some Issues Involved in Ethnic Pluralism and 
Education in Australia," The Forum of Education, 33, No. 2 (1974), 
148. 
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with devaluation of ethnic minority contribution to Australian 
society shown by lack of respect for, lack of interest in, and 
non-recognition of ethnic cultures. 
Books, school textbooks and school curricula have often 
sustained the status quo and helped to entrench stereotyping. 
e.g., the Social Studies book which states that "the Aborigines 
21 have many strange ways." These so-called 'strange ways' are 
no more than the equivalent of customs, but the use of such a 
term can lead to a negative approach, where Aborigines are 
often referred to as a race of 'have-nots'. Change in attitude 
takes place over a long time as an article in The Bulletin well 
illustrates. In South Australia people of the Adelaide Hills 
area refer to the people of the next hamlet as "'the Germans 
over the hill'"j although the families have been there for one 
22 hundred and twenty years and no longer speak German. 
It has been confirmed that racism can show itself at an 
early age. Evidence shows that there is recognition of racial 
differences in individuals by the child from about five years of 
age,^"' and where prejudice and discrimination are found. 
21 
J.B. Gregory and J.M. Wicks, New Effective Social Studies 
(North Sydney : Horwitz-Martin, 1967), p.35. 
22 
"The Australian Family : The Germans," The Bulletin, 
10 July 1976, p.38. 
23 
Isidore Pushkin and Thelma Veness, "The Development of 
Racial Awareness and Prejudice in Children," Psychology and 
Race, ed. Peter Watson (Harmondsworth : Penguin, 1973), p.24. 
28 
children as young as two or two and a half may well have developed 
in-group/out-group orientations. 
Australia has a background of a lack of contact with people 
of divergent social backgrounds. Geographic isolation and few 
opportunities to interact with members of different cultures have 
made Australia a parochial nation with extreme inexperience in 
dealing with "outsiders". Several factors, including increased 
migration to Australia of people of non-British origin and economic 
and politic involvement with Asian countries have led to an 
increased awareness of other life styles and of the need to 
recognise the right of others to be different without being 
considered inferior. One writer feels that Australians have 
shown "'amazing ignorance'" of the culture, history and origin 
25 
of the immigrants to their country." 
The educational, sociological and psychological problems of 
the ethnic minority groups are many, and come from complex reasons 
including a system not g-eared to making sufficient provision for 
groups with different cultural backgroxonds. Often to become 
24 
Anthony H. Richmond, "Race Relations and Behaviour in 
Reality," Psychology and Race, p.303. 
25 
Kovacs and Cropley, p.73. 
29 
accepted by the dominant society, "the individual must abandon 
most of the cultural traits of his home, except for those few, 
stripped of all symbolic significance, which the dominant society 
deems tolerable." Acquiring a new culture may not always mean 
giving up old ways, but rather combining new and old into a new 
unique whole. There are, however, loyalty conflicts occurring, 
and it is often the child of migrant parents who suffers the 
27 greatest stress in the adjustment to a new environment. 
The member of an ethnic minority group has to adjust to liv-
ing in a totally new cultural environment and the strain occurs 
in having to live within two different cultures and having to 
bridge the gap between the traditions, beliefs and ties which 
exist in the family, and the new and different customs in the 
world outside. Many Australians are unaware of these conflicts 
and problems, and, as will be seen in the next chapter, such 
matters have considerable bearing on the educational success 
and social behaviour of children of ethnic minority groups. 
One of the greatest barriers is that of language, from 
the point of view of communication difficulty and loss of 
ethnic language. If the language of a culture decays "the 
26 
Mildred Dickeman, "Teaching Cultural Pluralism," 
Teaching Ethnic Studies : Concepts and Strategies, ed. 
James A. Banks (Washington, D.C: National Council for 
the Social Studies, 1973), p.14. 
27 
Alan Matheson, "The Classroom and Migrant Culture," 
Victorian Teachers' Union Journal, 52, No. 3 (1969), 129. 
m 
culture supported by it disintegrates....Language is more than a 
means of communication; one's conception of the world is moulded 
28 by it." Loss of ethnic language may well mean the loss of 
other aspects of the culture also, as does the loss of music, 
which has previously been mentioned. There is also the problem 
of education, which, along with teacher preparation is not geared 
to meet the needs of a multicultural society. Many parents are 
afraid that education will alienate and estrange their children 
from them. They also very often have a different value of 
education, and, having been raised in a different education system, 
are likely to be unfamiliar with the objectives and organization of 
29 
education, e.g., Greek parents' concepts of education appear to 
be far more traditional than those of the Australian parents. The 
Greek parent feels that the school's responsibility should be 
extended to teaching discipline, respect and good manners. Some-
times that which the school does is seen not as an aid, but as an 
attempt to undermine the values of home. Aside from the language 
problems, the curriculum is not always relevant to their experiences, 
It would appear that the children of migrants become more closely 
identified with Australian culture, while their parents tend to 
remain somewhat aloof and alienated from the mainstream of Aust-
ralian culture. 
28 
J.J. Smolicz, "Migrant Cultures," Education News, 15, 
No. 1 (1975), 18. 
29 
A.T. Ellis, "The Migrant Child and the School," Queensland 
Teachers' Journal, 77, No. 1 (1972), 345. 
31 
The alienation of Aboriginal people from the mainstream of 
Australian culture relates to their being the original inhabit-
ants, and "the tragedy of the majority of Aboriginals today is 
that they are not the product of their own culture, but rather 
the by-product of their minority position as fringe people of a 
30 
non-Aboriginal culture." The Aborigines who manage to adapt 
to the dominant culture find it very difficult to do so without 
denying their own heritage, and it is not easy to replace 
centuries of inbred culture with a new and different way of 
life. The majority of Aboriginal children are in State Schools 
and few have retained their own cultural background. Material 
factors such as low incomes and poor living conditions of the 
family make our concepts of educational success extremely 
difficult for many Aboriginal children. Different values such 
as "kinship, sharing, mutual interdependence and emphasis on 
31 
non-verbal communication," combined with prejudice and dis-
crimination on the part of the dominant society, result in 
frustration and poor self concept. There has been little 
research into Aboriginal self concepts, but it would appear 
from the evidence available, that concept of self is not an 
30 
P. Degens, "The Education of Aboriginal Children," 
The Aboriginal Child at School, 1, No. 2 (1973), 39. 
31 
Schools Commission Report, p.99. 
32 
inherited characteristic but is learned from interactions with the 
32 
sociocultural environment. The Schools Commission's Aboriginal 
Consultative Committee states that Aborigines are not culturally 
33 
deprived, merely "'culturally different'". What often happens, 
34 
as previoiisly mentioned, is that in attempting to fit into the 
dominant society and not being educated in their own heritage, 
many urbanised Aborigines find that they do not fit into either 
culture and are left "cultureless", with little or no self esteem 
or social standing. This "gap" is difficult to overcome and 
35 
success cannot be achieved by parents alone, but understanding 
members of the community could turn the Aboriginal cultural 
heritage and traditional ways of viewing the world to educational 
advantage. 
A field in many ways similar to that facing Australia is to 
be found in the U.S.A., where a comparison may be made of the 
Australian Aboriginal situation with that of native Americans. 
It would appear that there are universal problems wherever there 
are minority groups endeavouring to cope with a dominant society. 
32 
N.G. Finch, "Research Report : A Comparative Study of the 
Self-Concepts of Urban and Rural Reserve-Dwelling Aboriginal 
Children and Non-Aboriginal Urban Children," The Aboriginal 
Child at School, 1, No. 3 (1973), 47. 
33 
Schools Commission Report, p.99. 
34 
See p.18. 
35 
Malcolm M^Gowan, "Some Aspects of Aboriginal Education 
in Western Australia," The Aboriginal Child at School, 1, 
No. 1 (1973), 33. 
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Educators can often learn from others who are in similar 
situations and adapt experiments to suit their own needs. All 
Americans, as Australians, were immigrants, and the fate of the 
first inhabitants, later arrivals, minority groups and the 
manner in which their fate was entrusted to an Anglo-Saxon 
majority may be compared. Some observers believe that the 
American people have attempted to deal face to face with their 
problems in this area more than Australians, who, until of late, 
have chosen largely to ignore them. With reference to migrants, 
in America the ethnic minority groups who wanted to be accepted 
and to succeed in American middle and upper class society 
deliberately turned their backs on their own heritage and 
assimilated tastes, customs and life styles of the dominant 
society. As in Australia, the folk literatures, art andmusic 
of ethnic communities, "which have given expression to their 
experiences" are, to a large extent, missing. Many of these 
cultural expressions deal "with the experiences of poverty, 
discrimination, inter-group conflict and pressures for 
37 
conformity." Some American music educators are attempting 
in their music programmes to involve ethnic minority groups 
and evidence to this effect will later be drawn upon. 
36 
Dickeman, in Banks, p.20. 
37 
Ibid., p.20. 
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The pattern of activities and programmes for minority 
groups is slowly changing as their needs become apparent. 
Minority groups can provide our society with a constant 
source of cultural and ethnic richness. What happens to these 
opportunities and benefits will depend to a large degree on our 
society's ability to learn to accommodate itself, even as the 
members of minority groups must do, in order to reap the 
greatest benefit from this richness. Minority groups are 
wanting increasingly to have equal opportunities and the 
right to retain cultural and linguistic security. The 
relationship, if a two way "give and take" process, may 
lead to a happier and a more cosmopolitan environment with 
more favourable cross-cultural attitudes amongst the various 
communities. The gap between cultures cannot be bridged by 
the member of the minority group alone, and the assistance 
of the dominant society is needed in as many areas as poss-
ible to help foster a genuine spirit of understanding. These 
areas affect every facet of our communal life, and the 
enlightenment which results from the understanding of another, 
enhances the quality of both lives. 
CHAPTER THREE 
THE ROLE OF EDUCATION IN A MULTICULTURAL SOCIETY 
Consistent with the current world and Australian policy of 
pluralism as a preferable alternative to integration, there is 
a greater stress on the belief that the individual, from whatever 
group he comes, deserves respect in his own right. This has 
important educational implications throughout the world. One 
of UNESCO's basic aims from its inception has been to promote 
international understanding in all levels of education, in order 
to develop "among the youth of different countries mutual 
knowledge, understanding and respect and a sense of responsibility 
2 
towards the community of nations." International understanding 
cannot be achieved without personal understanding and it is in 
the Primary school that these foundations may be laid. During 
these important years, children form fundamental attitudes which 
they will carry with them into adulthood. This being so, it 
would appear that there is a need for some study of the cultures 
1 
Peter Musgrave, "The School and Migrants," Consultation on 
the Migrant and the School, Melbourne 1971 (Malvern, Victoria : 
Australian Frontier, 1971), p.17. 
2 
"Youth and Education for International Understanding," 
Educational News, 12, No. 9 (1970), 12. 
56 
represented in Australian society as part of every child's Primary 
school education, irrespective of the ethnic composition of the 
local community. In this way the child may understand the changing 
3 
nature of Australian society. 
In the 1950's and early 1960's it was evident that there was a 
quickening of interest in the question of the schooling of migrant 
children. By the 1970's, although the rate of immigration has fallen 
significantly, the problem of migrant education is even more complex 
because there are also the children of immigrants to consider. It 
was only in 1970 that a Commonwealth Child Migrant Education 
4 
Programme was introduced. This belated recognition of such a 
specific problem was confirmed in the "Karmel Report", which 
advocated the greater than average public spending on disadvantaged 
children, in which category migrant children were included. The 
Report stated that it was the "right of every child, within practic-
able limits, to be prepared through schooling for full participation 
in society." Chapter Two of the Report was entitled "Values and 
3 
Report of the Committee on the Teaching of Migrant Languages 
in Schools (Canberra : Australian Government Printing, 1976), p.25 
4 
Jean I. Martin, "The Education of Migrant Children in 
Australia 1945-1975," Australian Immigration : A Bibliography 
and Digest, No. _3 (1975) , Part 2^  Th£ Education of Migrant 
Children in Australia, ed. Jean I. Martin and H.F. Willcock 
(Canberra: Dept. of Demography, Institute of Advanced Studies, 
Aust. National University, 1976), p.20. 
5 
Schools in Australia : Report of the Interim Committee for 
the Australian Schools Commission (Canberra : Aust. Govt. Pub-
lishing Service, 1973). 
6 
Ibid., p.ll. 
37 
Perspectives", and contained the principal ideas from which 
recommendations had been derived. In setting out these recommenda-
tions, the isolation of the school was stressed. It was felt that 
the school was a possible nucleus of the community, whereby "a link 
could be forged between school, family, peer group, and the society 
7 
at large." The Report stated that schools have much to gain from 
g 
community involvement in educational programmes. A more extensive 
relationship with society might extend the influence of education, 
and at the same time reinforce pupil motivation. Experimentation 
with different approaches, it was suggested, might aid in establish-
ing relationships "more appropriate to the social and individual 
9 
needs of Australians at this point in time." 
The Schools Commission took the view that it is possible for 
schools to make more effort towards equalising opportunities of 
children who come from different backgrounds. The very exist-
ence of different cultural groups means that equality of education 
is almost an impossibility unless individual differences are taken 
into account. To date, the number of serious efforts on the part 
of schools "to respond to the variety and inequality of circum-
11 
stances which actually exist in the society", are few. It is 
7 
Ibid., p.14. 
8 
Ibid., p.13. 
9 
Ibid., p.ll. 
10 
Schools Commission Report : Rolling Triennium 1977-1979 
(Canberra : Commonwealth of Australia, 1976), p.ll. 
38 
the belief of the Commission "that every child should see his 
12 
reality reflected and respected in the school." The Commiss-
ion also believes that special assistance should be available to 
aid groups with a distinctive culture of their own, to enter the 
mainstream culture with a minimum amount of conflict. "The 
experience, perceptions and knowledge gained by being raised in 
a Greek home and community,...are equally as valid a basis for 
learning as those of children raised in the somewhat bland main-
stream too often reflected in school materials and assumed in 
13 
school approaches." At the same time, the Commission believes 
that the distinctive cultures of minority groups should be 
sustained, and other groups encouraged to recognize their 
authenticity, so that cultural difference is transformed into 
educational advantage. The confidence and aspirations of children 
from less powerful social groups could be raised not only through 
14 direct teaching but also by building on out-of-school experiences. 
With the growing awareness of the urgent task of education in 
assisting children of minority groups, some more pressing problems 
in educating these children are receiving greater attention. Thus, 
12 
Schools Commission Report for the Triennium 1976-78 
(Canberra : Australian Government Publishing Service, 1975), 
p.8. 
13 
Schools Commission Report : Rolling Triennium 1977-79, 
p.ll. 
14 
Schools Commission Report for the Triennium 1976-78, p.8 
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for example, in several states of Australia, there has recently 
been renewed discussion on the value of the inclusion of foreign 
languages in the curriculum, especially in the cases of the 
languages of some of the larger minority groups in the community, 
e.g., Italian, Greek. Children of these groups have often in the 
past been discouraged from maintaining the language and cultural 
traditions of their parents. As previously mentioned, some 
children are attempting to straddle two cultures, and to cope 
with two languages. "In school, they are very often faced with 
an additional 'school culture' for each school has its own 
institutional 'culture', hierarchy and rules, and 'school 
language' to master." It is difficult for a teacher to give 
aid to a child who is perhaps struggling with language problems, 
without the rest of the class deciding that because the child 
needs extra help, he is therefore slow. If the child is from 
a minority group the immediate conclusion often reached by the 
other children is that because he is a slow learner the child is 
inferior intellectually. There is, too, the danger in emphasiz-
ing differences which can reinforce stereotyping, and teachers 
may do this quite unintentionally and indirectly. The child 
needs to learn the language and culture of the school but it 
could be more of a two-way process where the language and culture 
15 
See p.29. 
16 
Julia M^Neal and Margaret Rogers, eds. The Multi-Racial 
School : A Professional Perspective (Harmondsworth, Middlesex : 
Penguin, 1971), p.18. 
40 
17 
of the child are appreciated to some degree also. Discouraging 
these children from using their own language conveys to them the 
impression that their language and culture are inferior and this 
in turn may result in poor self-concept and lack of educational 
18 
success. 
The cultural image of the dominant society which the child 
learns from teachers, textbooks and peers is reinforced by 
education programmes and the media. Often the child feels that 
neither he nor his family fit into this image because of a 
different life style and language. Hence he feels rejected 
19 
and schoolwork suffers. A child from a minority group often 
also brings to school a background of experience of cultural 
discrimination and prejudice. Data collected in a study in the 
U.S.A. in schools where there are Anglo, Mexican-American, and 
Chicane communities suggest "that when the schools begin to 
reflect the local culture, the students of that culture begin 
20 to view the schools more positively." 
Rene Cardenas and Lily Wong Fillmore, "Toward a 
Multicultural Society," Today's Education, 62, No. 6 (1973), 
86. 
18 
D. Ingram and K. Fairbairn, "Submission to the Board 
of Secondary School Studies : A Case for Greek in the Secondary 
School Curriculum" (Brisbane: Foreign Languages Advisory 
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41 
Attitudinal change toward minority groups may come through 
increasing students' knowledge of ethnic differences, wherein 
they may come to realise that being different is not a cause 
for fear and suspicion. The first formative influences are the 
attitudes of parents, peers and authority figures as well as 
learning materials which add to the child's experience of 
21 
attitudes towards cultural differences. Some Australian 
parents do not want their children to be in classes with migrants 
and Aborigines. There is also often the tendency to have a 
'zoological' interest in the background of culturally different 
children. With reference to Aboriginal Society, there is a 
lack of reliable statistics but it would appear that there is 
22 
a general alienation of Aborigines from the school. Aborig-
inal children undoubtedly constitute one of the most education-
ally disadvantaged groups in Australia. It is difficult to 
separate low educational achievement from the other problems 
which Aborigines experience. They are frequently trapped in 
poverty, with housing, health and employment problems often 
adding to their scholastic handicaps. To bring about effective 
21 
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22 
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1975), p.l. 
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education for such children requires a basic positive under-
standing not only of their traditions and attitudes, but also 
of their economic and social problems. A teacher may give the 
child the respect he desires by attempting to understand his 
way of life and his efforts to overcome any negative aspects 
of his surrounding environment. As a means of doing this, one 
teacher of Aboriginal children suggests that teachers might 
consider the following factors when preparing themselves for 
teaching children from the Aboriginal culture: What values are 
these people loyal, dedicated and attached to? How do the 
members of the Aboriginal society relate to one another? Do 
they regard their origins, ancestry and heritage more important 
than the future they anticipate? What is the strength of their 
23 
self-concept? What is their openness to culture and identity? 
Many Australians know little about the Aborigines and often what 
they do know is a collection of "hackneyed and hoary stereotypes 
24 picked up second hand." The Aboriginal Consultative Group is 
concerned "at the general lack of understanding and appreciation 
of Aboriginal and Torres Strait Island culture in the wider 
25 
Australian society." Queensland education authorities are 
23 
Alex Grey, "Towards Understanding Aboriginal Children," 
Aboriginal Children in the Classroom : Proceedings of Seminar 
for Teachers of Aboriginal Children in the Taree Inspectorate 
(Taree : Office of the Inspector of Schools, N.S.W. Dept. of 
Education, 1974), p.12. 
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eds., The Australian Aboriginal Heritage : An^  Introduction Through 
the Arts (Sydney : A.S.E.A., 1973), p.23. 
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attempting to remedy this, and experiments have included the use 
of indigenous school visitors to discuss Aboriginal culture. Other 
ventures are: the use of Aboriginal classroom assistants (since 
1972); bilingual programmes at Arukun and Edward River Mission 
schools; the training of some Aboriginal teachers and the Van Leer 
Project. The school may aid in fostering the child's pride in 
his ethnic identity, engendering motivation and developing 
favourable self-concepts through the use of strategies which 
29 
capitalize on his strengths. Being brought up in one culture 
does not mean that a child cannot learn about or from other cultures. 
He needs to have firm roots in his culture in order to have a 
28 
secure personal identity. 
Schools have a special purpose not only in the imparting of 
skills and knowledge, and initiation into society's cultural 
heritage, but also as socializing agents where they play a major 
role in shaping attitudes and beliefs. Anthropologists "see 
education as part of the general human process of socialization 
whereby young people are prepared to fit successfully into the 
internal environment within which exists the total community of 
26 
See Eric Willmot, "Aboriginal Education in Australia," 
Education News, 15, No. 1 (1975), for progress made in 
Aboriginal education. 
27 
Caroline Graham, "Introduction," Aboriginal Children in 
the Classroom, p.9. 
28 
Education for Aborigines, p.5. 
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29 human beings of which they are a part," for society is a 
living developing process. In some respects, the school may 
be said to be a microcosmic reflection of the larger society 
in that it is highly competitive, is hierarchically structured 
and serves to show that the idea of equality and success for 
all, is just not true. A programme giving emphasis to inter-
cultural relations may compensate to some extent for this 
inequality. 
Children have values; they relate to one another, and 
they have self-concepts which they continue to develop. Most 
children are eager to be themselves, to mix, meet, learn and 
30 listen. This is not always possible where there are problems 
relating to colour, speech patterns and differing behaviour 
patterns. One of The Primary School's main tasks "should be to 
31 help children form healthy, well-balanced personalities." 
29 
Margaret Gibson, "Approaches to Multicultural 
Education in the United States : Some Concepts and 
Assiimptions," Anthropology and Education Quarterly, 
7, No. 4 (1976), 15. 
30 
Grey, p.13. 
31 
"Youth and Education for International Under-
standing," 13. 
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Respect for others' rights, a constructive approach to 
differences, a knowledge that cultural differences involve 
alternative ways of looking at and doing things, and a 
willingness to co-operate may all lead to a better preparation, 
first towards intercultural and later to international under-
32 
standing. By creating good relationships the school may 
become "a peculiarly useful institution for helping the 
33 family and not merely the children." 
Peer groups, and teachers with vision, insight, sympathy 
and patience may do much in helping to shape the attitudes of 
their pupils and in diminishing negative attitudes towards 
minority groups. To a large extent, teachers' attitudes are 
revealed in how and what they teach. Whilst teachers cannot 
force children to change their attitudes, they may provide an 
environment where children may learn respect for others. Direct 
teaching for international understanding need not form a 
separate or distinct course of study, but can be integrated 
into many aspects of the curriculum which can be adapted for 
34 35 
this purpose. As previously mentioned, this teaching need 
32 
Ibid., 13. 
33 
Ronald Goldman, "The School and the Community," 
Consultation on the Migrant and the School, Melbourne 1971 
(Malvern, Vict.: Australian Frontier, 1971), p.21. 
34 
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35 
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not be confined to schools with high ethnic predominance for 
even if multiculturalism is not reflected in the school 
population, each child will be an adult in a multicultural 
society. Multicultural education may be said to be "a process 
whereby a person develops competencies in multiple systems of 
standards for perceiving, evaluating, believing and doing." 
Perception begins with oneself looking outward to the world. 
It begins with the identifying concept 'we' while out beyond 
are the not so well known 'they'. It is only a short step 
37 from group identification to group superiority and prejudice. 
One of education's roles is the transmission of the society's 
traditions and culture. It has been argued that Australia, being 
only a young nation, has little culture of its own, with its 
roots in Anglo-Saxon traditions. If monolingualism and mono-
culturalism are perpetuated in education, students are not being 
adequately prepared for citizenship within the true nature of 
present day society. In the evolution of a truly Australian 
culture which will reflect this society, other cultures need to 
be drawn upon, as well as emphasizing Anglo-Saxon traditions 
which have their rightful place. Institutions therefore "require 
continuous reappraisal as social circumstances change and as ncw 
36 
Gibson, 15. 
37 
Ian Spalding, "Caucasian Myths - Ancient and Modern," 
The Aboriginal Child at School, 1, No. 4 (1973), 3. 
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38 
possibilities open up." 
There are many positive contributions therefore that the 
school can make in attempting to reflect the cultural variety 
present in society. It is noteworthy too, that other countries, 
e.g., the U.S.A. and Canada are increasingly developing educational 
programmes of a multicultural and bilingual nature to reinforce 
"the self esteem of children born into minority language groups." 
Some intensive pilot projects have been introduced into a few 
schools, and it would appear that South Australia has taken the 
lead in this aspect. There is also the idea of the incorporation 
of national arts and crafts in the curriculum. The need is for 
"practical co-operation between teachers and the professional 
artists and craftsmen in the national groups who are prepared to 
discuss the songs, the stories, the paintings, the drawings, the 
41 
crafts of other countries in working terms." The Aboriginal 
Consultative Group suggests the fostering of Aboriginality as an 
active part of the cultural activities of the schools. For 
example. Aboriginal legends and dances could be dramatised ii: 
38 
Schools Commission Report for the Triennium 1976-78, p.y. 
39 
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40 
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on the Role of the School in £ Multicultural Society Adelaide: 
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41 
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school plays. One Queensland Aboriginal mother feels that it 
would also be a good thing to teach some Aboriginal culture and 
history in school, for "if they can learn about their ancestors 
they can appreciate what their colour is," and be proud of it. 
Thus, in order then to teach students from minority groups 
effectively, it would profit a teacher to learn wherein their 
cultural differences lie and to capitalise on them as resources. 
This is especially important, as these differences are accorded a 
high value by the student and are "a means, conscious or not, of 
44 defining themselves." It is obvious that a successful programme 
of multicultural education depends on the adequate training of 
teachers. Such teachers would need to have formed a firm convict-
ion of the value of the contribution that multicultural education 
affords. Because of the complexity of the cultural groups under 
discussion, a common denominator that can most readily transcend 
cultural barriers is needed. It might well be in this context 
that music, because of its influence and role in the structure of 
each culture, has an important part to play. 
42 
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and Cultural Diversity in American Education (Englewood Cliffs, 
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CHAPTER FOUR 
THE ROLE OF MUSIC IN EDUCATION IN A MULTICULTURAL 
SOCIETY 
When the role of music in education is considered it might be 
well to examine what there is in music which may contribute to a 
general development in personality, awareness and sensitivity. It 
is not just the teaching of musical skills and the imparting of 
information that is important. There are also values and 
attitudes to be imparted as well as teaching children how to be 
discerning and to make valid judgments. It is accepted that it 
is one of the responsibilities of music educators to preserve and 
transmit culture. However, although the cultural heritage 
approach is widely used, it does not always reflect the totality 
of musical expressions that form the basis of the musical life of 
a nation." It is obvious that a music educator cannot deal with 
the whole range of expressions in every music culture, therefore 
he must be selective. It may thus be profitable to commence the 
freeing of students from the rigidity of the dominant culture by 
the introduction of the music of the ethnic groups with whom they 
are likely to have the most contact (e.g. Aboriginal, Greek, and 
1 
Lydia A. Lockridge, "We Cannot be Exclusive," MEJ, 57, No. 3 
(1970), 51. 
2 
J.H. Nketia, "New Perspectives in Music Education," AJME, 
No. 20 (April 1977), 24. 
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Italian communities). This would be beneficial where there are 
persons from these groups who are willing and ready to share their 
music. From personal enquiries it would appear that there are 
persons, especially among the Greek, Italian and some Asian 
cultures, who would be proud and delighted to speak of, and 
perform their music. Bringing into the school members from an 
ethnic community, or a parent to discuss and perform their music, 
could further strengthen school-community and school-parent 
relationships. 
3 
As previously stated, it is in the Primary school that the 
foundations of international understanding may be laid, for the 
formation of attitudes towards other people begins at an early 
age. There is no magic moment when suddenly children are ready 
to experience the music of other countries, but it would appear 
that this may be most easily and successfully accomplished with 
very young children whose musical attitudes and prejudices are 
4 
not inflexibly formed. Because of conditioning in one musical 
culture, many music educators tend to underestimate children's 
ability to assimilate sounds which, to adult ears, are "difficult' 
Hence, they delay the introduction of ethnic music on the grounds 
that "they wouldn't understand it or like it". It is during 
these years that children widen their horizons, and learn through 
3 
See p.35. 
4 
Trevor A. Jones, "Music in Inter-Cultural Education," 
Education News, 10, No. 2 (1965), 14. 
5 
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knowing people and through involving themselves with persons out-
side their immediate family. "Children need to be themselves, to 
live with other children and with grown ups, to learn from their 
environment, to enjoy the present, to get ready for the future, to 
create and to love, to learn to face adversity, to behave 
responsibly, in a word, to be human beings." In this way children 
can progress "naturally from I-centred persons to other-centred 
persons, from human beings to humane beings." 
To explore the lives of others through their arts may not only 
be rewarding from the musical point of view, but it may also provide 
a means whereby one society may identify more closely with the people 
concerned. Merely learning the granmiar and performing exercises in 
the language of a particular culture is not the way to learning 
cultural concepts, habits, values and ways of thinking. It has 
previously been suggested that music, dances, art and folk lore of 
a group offer a unique social instrument for understanding people. 
Music has been described as one of the "keys to understanding a vjay 
of life of a people, a sort of 'distilled essence' of their values 
6 
Children and Their Primary Schools : A_ Report of the 
Central Advisory Council for Education (England), Volume 1^  : 
The Report (London : Her Majesty's Stationery Office, 1967), 
p.188. 
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Ruth Tooze and Beatrice Perham Krone, Literature and Music 
as Resources for Social Studies (Englewood Cliffs, N.J.: 
Prentice-Hall, 1955), p.4. 
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and experiences." Although music is a very personal experience, 
it is also one shared by society. One ethnomusicologist sees 
music's role in education as a means of learning more about others 
and expresses the view that "it is possible by listening carefully 
and sympathetically to the songs performed by a particular group 
of people, to achieve an intimate understanding of the thoughts of 
9 
these people." There is no more difficult task than that of under-
standing people, and shared musical experiences which can begin in 
the classroom, may be a step in this direction, as well as making 
the study of a culture more relevant. For example, it is worthwhile 
listening to some "Europeanised" Aboriginal songs, as "these songs 
throw open the door to the tragedies faced by Aboriginal and part-
Aboriginal people .... Aboriginal music ... gives us a deeper 
insight into the emotional difficulties faced by the performers." 
Some of these songs tell of white prejudice and discrimination and 
of the Aborigines' sense of less of culture. If linked with other 
lessons, e.g.. Social Studies, wherein these aspects may be discussed, 
8 
Ibid., p.3. 
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the hearing of these songs may create further awareness of the 
situation in which many Aboriginal people find themselves. 
Because of the ease of communication and the extensive use 
of records, films and other forms of mass communication media, 
music of other cultures is now readily available. One would 
feel that this would naturally lead to greater exposure to for'^ lgn 
music, thus developing a kind of internationalism in music, as 
opposed to the idea of distinct nationalism as witnessed in the 
last century. A prominent African music educator is of the 
opinion that in non-Western coimtries, exposure to foreign music 
is on a more intensive scale than in Western countries such as 
Australia. In the area in Africa where he teaches. Western music 
exists "alongside the music of the indigenous population, result-
ing in various forms of hybridisation" of music, with both types 
1] 
of music being taught in schools. In this music educator's 
opinion, the Western world has been slow to take "opportunities 
12 for a broader-based music education programme." If Australian 
music educators were to examine their school music programmes 
critically and in all honesty, they might agree that a rather 
narrow view of music as a mnversal aspect has all too often beeB 
11 
Kwabena Nketia, "The Place of Non-Western Music on General 
Education," ASME Report of the First National Conference, ed. 
David Symons (Brisbane : Australian Council for the Arts, 1969), 
p.140. 
12 
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presented to children, especially if the variety of music present 
in our own society is considered. 
There is amongst many persons the belief in the supjiiorx'y of 
the music of their own culture. It is natural that the music of 
one's culture would assume a more important role in one's life 
than the music of other cultures. However, foreign music, because 
it is different, is sometimes thought of as musically inferior, 
and indigenous music described as "primitive" or "a kind of 
13 
musical perversion." The term "primitive music", in addition 
to being equated with '^inferior" is sometimes used to denote music 
which is felt to be related to "the remote beginnings of the music 
14 
of the human race." There is no basis for this belief, for many 
so-called "primitive" musical cultures "are in themselves sophistic-
ated and complex organisms, and ... a certain kind of stratification, 
... a certain kind of specialization of musical activity exists in 
15 
all of them." Primitive music may be described as the music of 
a non-literate society. There is no evidence to support the 
13 
Jaap Kunst, Ethnomusicology : A study of its nature, its 
problems, methods and representative personalities to which is 
added a bibliography^ 3rd ed. (The Hague : Nijhoff, 1958), p.l. 
14 
Bruno Nettl, Music in Primitive Culture (Cambridge : Harvard 
Univ. Press, 1956), p.3. 
15 
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"evolutionist" theory that music of non-Western or Aboriginal 
cultures represents the early stages of Western music, for in 
fact, some of the aspects of music of these cultures are so refined 
as to render them difficult to grasp unless studied carefully. One 
has only to think of some of the polyrhythms which exist in 
Aboriginal and Island music to realise the degree of complexity 
and sophistication in such music. Experiencing the music of these 
and other cultures, and listening specifically to certain aspects 
of the music may lead the listener to an appreciation of its 
structure and degree of complexity as well as its importance to 
the group concerned. Some of the above ideas and concepts may be 
taught directly, whilst others may be realised through contact and 
familiarity with music outside the dominant culture. 
As well as aiding in the understanding of other music and 
cultures, the teaching of ethnic music in schools may assist in 
the reappraisal and understanding of the music and values of one's 
own society. If the maxim of proceeding from the known to the 
unknown is followed, a carefully planned music programme can build 
on what the student is already familiar with, and in this way the 
student's knowledge can be extended. Music may be said to contain 
the same basic elements irrespective of the culture from which it 
16 
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springs, and this concept may provide a framework for the study of 
17 
all music. It has been stated that "there are probably no 
absolute 'universals' in music," because of "human variability 
18 
and complexity." The writer of the above statement lists what 
he calls 'near-universals', i.e., some kind of tonal centre, a 
sense of direction or meaning, a beginning and an end with some 
19 development in between, and an ability to transform experiences. 
Each music culture manipulates these features in its ow^ ^ particular 
20 
way. "All musics are a combination of sound and silence, and all 
musics exist in time, but they don't all use the same sounds and 
21 they don't all measure time in the same way." A study of these 
"near-universals" in ethnic music may cause us to view the music 
of our own culture in a new light, and to re-evaluate the power 
and potential of these fundamentals of music. Thus, music 
programmes may not only make students aware that these elements 
exist in the music of all cultures, but also enhance the under-
standing of their own music through a comparison of the norms. 
17 
Robert Werner, "All Musics Have Common Elements," MEJ, 
57, No. 3 (1970), 54. 
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1975), p.l. 
usages and methods of interpretation of the music of different 
cultures. For example, a comparison may be made at an appropriate 
level of complexity, between some of the modes used in certain 
Greek folk songs and our major and minor scales; or the predomin-
ance of the interval of a third in some Aboriginal songs may be 
compared with the range of intervals used in the music of Anglo-
Saxon tradition. 
In a similar way, our ability to understand other people 
depends to a large degree on our capacity to understand ourselves, 
and our ability to interrelate. In investigating the idea of 
music as a form of human behaviour, music has been described as 
22 
"inter-human or interpersonal behaviour." It is not yet clear 
how and why music is considered communication or behaviour. One 
music educator has stated that if the school is to present "a com-
prehensively planned, complete, and balanced course of training 
for adult life" then music of other cultures should be presented 
because "all human life ... is behaviour in a sociocultural 
23 
context." Behaviour is learned through the senses, i.e., by 
communication and interaction with others. The purpose of teach-
ing ethnic music is, in this case, to try to understand people 
through their music. Consequently, it is hoped that there will 
be developed attitudes which will assist in lessening intercultural 
tension. 
22 
John H. Mueller, "A Sociological Approach to Musical Behavior ; 
Comments on Merriam, 'Purposes of Ethnomusicology,'" Ethnomusico1ogy, 
7, No. 3 (1963), 216. 
23 
Charles Seeger, "A Challenge to be Met," MEJ, 59, No. 2 (1972), 
109. 
58 
The teaching of ethnic music has been discussed at seminars 
and conferences and has been the subject of several articles in 
recent music magazines. A significant reason for its possible 
inclusion into music education programmes, is the notion that it 
may provide a balance for the curriculum in providing further 
listening and analytical skills. By developing the ability to 
listen intelligently, stud?ucs may be less prone to react 
negatively towards new music or to judge it without at least 
24 
attempting to understand it. Aboriginal music, for example, 
is often difficult to appreciate, as the listener has not had 
the opportunity to learn the singer's patterns of sound which 
are regularly used. In this case, it may help if the student 
25 looks at how the Aboriginal children learn their songs by 
beating accompaniment to the singing, and familiarising them-
selves with the broad shape of the melody. The student could 
then do likewise. Through ethnic music, children may discover 
different and exciting sounds and instruments. They may also 
26 
learn that there are different ways of constructing music. 
24 
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and they may "develop a new type of musicality that can accommodate 
27 
a variety of sounds aind be at home in more than one music culture." 
Once the student has been introduced to ethnic music it is hoped 
that there may be more receptivity to a broad variety of styles 
28 
which provide valid alternatives of musical expressions. 
The inclusion of ethnic music in the classroom may benefit the 
child of a minority group in the possible strengthening of a secure 
29 identity as previously mentioned. There is a danger in regarding 
members of an ethnic group as a homogeneous society. They may 
come from different socio-economic backgrounds, and, in the case 
30 
of the migrant communities, from a variety of countries, even 
different regions of the same country. There is considerable 
difference, for example, in the customs and values of the people 
from Northern and Southern Italy. This is not to say that music 
from all regions must be included but the teacher needs to be 
sensitive to differences, to research the songs thoroughly and 
aim towards achieving a balance in the music of ethnic groups and 
regions, which will be presented. If these matters are overlooked 
27 
Nketia, p.145. 
Trimillos, p.91. 
29 
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30 
Alan Matheson, "The Classroom and Migrant Culture," 
Victorian Teachers' Union Joumal, 52, No. 3 (1969), 129. 
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31 
we fail to involve ourselves sympathetically with these people. 
It is essential that children realise that their heritage is worthy 
of respect, irrespective of the culture from which they come. The 
Aboriginal peoples have struggled for recognition within the 
Australian community for some time. The inclusion of Aboriginal 
music in the general music programme may help Aboriginal children 
understand that their music is a dignified art form and worthy of 
recognition. They may also learn somef^ .Ln^  of their own traditions, 
for most urbanised Aboriginal children do not know many of the 
32 
customs of their people, e.g., why a corroboree is performed." 
It is difficult to have a pride in one's culture if there is 
ingorance of one's cultural background. 
An American ethnomusicologist has summed up four main reasons 
33 for the teaching of ethnic music. It has been regarded in turn 
as a means of attacking ethnocentrism, a way of preserving culture, 
a form of communication leading to world understanding, and lastly 
it has been taught because of a "Shotgun Concept." This is the 
term used for the "throwing of all possible reasons into a common 
34 pot.""'^ 
31 
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These are four perfectly good reasons, but if considered by 
themselves, each reason is too limiting and "too narrow in scopes 
emphasizing one thing over another to the exclusion of our wider 
35 purpose." It needs to be reiterated that music is a universal 
human phenomenon and as such deserves study in its own righ'., 
because of the aesthetic pleasure it gives, because it increases 
'^6 
our knowledge of ourselves, and because it is a product of man, 
who is not confined to one culture. 
As it is one of the Primary school's tasks to provide the 
child with seven years of music experience, it is important thf.. 
the repertoire be varied and stimulating. These early years can 
be a time for experimenting and exploration in music, where 
exposure to the sounds, instruments and dances of the cultures 
within the community may play a small part in closing the gap 
between cultures. From experiments already carried out (to be 
discussed in the following Chapter), it is obvious that the 
teaching of ethnic music may well be a worthwhile project with 
interesting results. 
35 
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CHAPTER FIVE 
PROBLEMS AND P O S S I B I L I T I E S 
The current Queensland Guide for Music for State schools, under 
the heading of "Understanding of and Sensitivity to the Environment 
and Society," gives the objective that children be taught to 
"recognise and be aware of the music typical of different cultures 
and styles." Under the heading of "Elements of Music and Their 
Place in the Program," it is suggested that singing (which includes 
folk songs, national songs, traditional songs, pentatonic songs, 
songs in various modes, hymns and seasonal songs) and listening may 
2 
assist in the understanding of other cultures. It would appear 
that where teachers are attempting to follow these objectives, their 
chief areas of interest have been somewhat limited. 
Evidence of this is given in the Australian Journal of Music 
Education, of October 1976, which included a coverage of music 
education in Australian educational institutions. In the field of 
world music the main focus of music educators' interest has been in 
folk music - folk dancing, singing (mainly of English, Scottish and 
1 
A Curriculum Guide for Music in the Primary School (Brisbane : 
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Ibid., pp.9-10. 
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3 
negro songs) and some history of folk song. Although this survey 
was taken in 1968, it would appear that there have not been any 
large scale changes in this area of music since that time. However, 
some experiments, which will be discussed in this chapter, have 
since been undertaken by various interested music educators. 
Reactions to the idea of teaching ethnic music have been varied 
and several arguments both for and against such a project have been 
put forward. It is intended that the chief objectives will be high-
lighted and some possible solutions offered. In this way, some 
unresolved problems, which may form the basis for future research, 
will be revealed. 
One of the main problems is how to do justice to such a vast 
array of music. Difficulties in the selection of areas of study 
immediately become apparent, with consequent difficulties in the 
choice of forms and instruments. It is essential that the nature 
of the music and the objectives in teaching it be considered at all 
times. Thus, to use Italian music in class because some students 
are of Italian heritage is not enough. The teacher needs to con-
sider what he wishes the children to learn from such music. Having 
decided this, he will then be faced with selecting appropriate 
activities such as class participation, music creativity (using 
the ethnic music example as a model), or listening with a view to 
appreciating the music. 
3 
Frank Murphy, "Ethnomusicology and Australian Schools : Part (1) 
The Present Situation," AJME, No. 19 (Oct. 1976), 34. 
64 
After the teacher has determined the plan of study, the next 
problem is that of presentation. However, before embarking on a 
method of presentation, the teacher needs to gain some familiarity 
4 
with the culture of the country whose music is to be presented. 
This may be done not only through research, but also through contact 
with the parents of children of ethnic groups represented in the 
school. The educator may then use a variety of musical experiences 
to present the study. Students lose interest if a subject is 
presented entirely academically. Appropriate background material 
in the form of stories, pictures, maps, films, slides and articles 
may help to generate interest in the people and ccuntry whose music 
is to be studied. The teacher might consider, where possible, an 
initial presentation of the music by an experienced performer. A 
variety of musical and related activities may follow. Simple songs 
could be learned by imitation and sung unaccompanied. Depending on 
the age group to which these songs are to be presented, the children 
may be able, with help, to sing them in the language in which they 
are written. Children could learn to use, examine, play or 
recognise instruments used in these cultures. The music may be 
integrated "into general inter-cultural studies of the history, 
geography, customs, art and literature of various peoples." In 
presenting it, "it is more important to have a general knowledge of 
4 
Charles L. Freebern, The Music of India, China, Japan and 
Oceania : A Source Book for Teachers (Tucson : Univ. of Arizona, 
1969), p.7. 
5 
Trevor A. Jones, "Music in Inter-Cultural Education," 
Education News, 10, No. 2 (1965), 15. 
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the role of music within the particular culture than to have a 
specialized knowledge of the music itself." 
By using music as part of general inter-cultural studies the 
teacher is faced with the dual problems of attempting to present 
the diversities of the various musics as well as the similiarities, 
and emphasizing the uniqueness without presenting the music along 
7 
with the culture "as the curiosa and oddities of a peculiar people." 
At the same time, such music may arouse a certain amount of healthy, 
necessary curiosity, and comparison with music which is already 
g 
familiar to the listener. As discussed in Chapter Four, certain 
concepts such as "tone, rhythm, melody, texture, harmony, tonality, 
and form," are present to a greater or lesser degree in most world 
9 
music. An approach where the use of ethnic music is adapted to fit 
within the existing framework of the music programme has been 
suggested. Other activities could include listening, discussion, 
observation and participatory exercises. Individual investigations 
into various musical factors could be carried out. Simple instru-
ments may be constructed with the aid of the teacher. Where possible, 
resources and ethnic traditions that are available locally could be 
used. 
6 
Anne Boyd, "Asian Music in Australian Music Education : Part 3," 
AJME, No. 6 (1970), 27. 
7 
C.F. Makin, "The Teaching of International Understanding," 
UNESCO News, 24, No. 1 (1973), 10. 
8 
See p.56. 
9 
Malcolm Tait, "Increasing Awareness and Sensitivity Through 
World Musics : Listening to Perceive," MEJ, 59, No. 2 (1972), 86. 
66 
Availability of these resources is one of the major factors 
which the music educator needs to consider. Tf rhe area around the 
school is examined (especially in Brisbane), a fair proportion of 
cosmopolitan life, and small pockets of music traditions, can often 
be found. Students at Universities are frequently willing to play 
their traditional musical instruments or perform their traditional 
dances. Material free of charge is also available from libraries. 
Consulates and film centres. The Australian Institute of Aboriginal 
Studies houses a large collection of tapes of Aboriginal songs and 
dances, and these are at present being classified. From time to 
time new records and transcriptions of these songs become available 
for purchase and use. It is the writer's intention to consider 
methods of presentation and availability of resources for the 
teaching of ethnic music in Queensland schools as the basis of 
further study. On the whole, little thought has yet been given to 
tapping the resources of the minority groups within the community. 
Some schools of high migrant density have held colourful "Inter-
national Days" wherein the music of various national groups has been 
included as part of the intercultural activities. However, the 
music and dances of these groups have not spread to the surrounding 
community. 
Location of material is not in itself sufficient. The next stage 
is that of selection of material after it has been located. Whilst 
evaluative criteria for the selection of materials is not in the 
scope of this discussion, it must be mentioned that teachers need 
to be critical of sources used. It is necessary that the material 
presented to the child be easy to absorb, carefully chosen and well 
67 
graded. Material needs to be appropriate for the particular stage 
of the children's musical development and experience. Where possible, 
it would be best if the genuine music material and products of a 
music culture were to be used, rather than have them transl; ,ed into 
a more familiar form to suit cultural prejudices, which thus distorts 
the music. To present an Aboriginal song with piano accompaniment is 
not a fair representation of Aborigina.1 music. Sometimes the separa-
tion of music from the parental culture may cause difficulties, 
e.g., isolating a melody from its true accompaniment. It may also 
be helpful if the teacher gives listening guidelines, for tmless one 
knows what to listen for in the music of another culture, the music 
may end up being interpreted in terms of one's own cultural experience. 
If a teacher researches carefully, plans effectively and selects 
material with care, an interesting and informative programme can be 
developed. 
Such a programme need not be the reserve of the ethnomusicologist 
or the music specialist. In the study of ethnic music the average 
classroom teacher with a positive approach to the subject can find 
ways of broadening the range of his pupils' music programme. Not all 
teachers are convinced of the worth of a programme which includes 
ethnic music. Some teachers have admitted to tokenism and super-
ficial attempts at dealing with music other than that of Anglo-Saxon 
origin, for a variety of reasons. 
10 
Charles B. Fowler, "The Misrepresentation of Music : A View of 
Elementary and Junior High School Music Materials," Perspectives in 
Music Education : Source Book III, ed. Bonnie Kowall (Washington, 
D.C. : MENC, 1966), p.290. 
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There are still many teachers who are of the opinion that 
music outside their own culture, and especially Non-European 
music, is "by nature childish, unsophisticated, crude, ugly and 
downright inferior to Western music." In a discussion on 
Indonesian music, one teacher was heard to remark that Indonesian 
music was not really music but was the Indonesians' idea of music. 
There is thus a need for educational and attitudinal change. 
There exists a certain amount of unwillingness to accept the scales 
of various cultures as musically valid, especially in the case of 
microtonal scales, and it is only natural that without a certain 
amount of exposure to such music, it will appear unnatural and to 
contain strange turns of melody and mannerisms. With the belief in 
the superiority of Anglo-Saxon tradition, and the fact that 
musical awareness has in many cases been restricted to the Western 
12 
tradition of a mere three hundred years or less, some teachers do 
not see the need for teaching about music other than that of the 
dominant society. Often such teachers regard indigenous music as 
rudimentary and low on the scale of expressive values. Whilst the 
music of other ethnic groups may not appeal greatly to all listeners, 
there could at least be the preparedness to look at music other than 
13 
that of their own heritage "in its own terms," or through the 
values of that culture. There is, too, the fear that the 
11 
Trevor Jones, "The Ethnomusicologist's Role in Music Education," 
Ibid., p.408. 
12 
Boyd, 30. 
13 
Kwabena Nketia, "The Place of Non-Western Music in General 
Education," ASME Report of the First National Conference, ed. 
David Symons (Brisbane : Australian Council for the Arts, 1969), 
p.143. 
69 
introduction into the classroom of ethnic contributions and diverse 
cultural backgrounds will lower standards. 
Not unrelated is the further argument that there are enough 
problems in trying to transmit the musical traditions of the 
dominant society without introducing world musics. The implementa-
tion of such a programme might imply that the teacher is not 
concentrating on the standards and goals set in order to equip 
students with the skills necessary in dealing with the dominant 
society. This has been noted with reference to American teachers, 
but the fear is not peculiar to American teachers only. Many 
teachers are of the opinion that the prime concern should be to 
develop competence on "our own music" - "the tradition, inherited, 
cultivated, and transmitted by the members of the sociocultural 
continuum into which one has been born, just as, from a linguistic 
point of view, the prime concern is acquisition of competence in 
IS 
one's own language, ' They overlook the fact that the members of 
the minority groups could agree with this statement also, and wish 
to develop competence in the music and traditions of their own 
heritage. Moreover, in a multicultural society, it is appropriate 
that different groups should share this heritage with each other. 
14 
Mildred Dickeman, "Teaching Cultural Pluralism," in James 
A. Banks, ed. Teaching Ethnic Studies : Concepts and Strategies 
(Washington, D.C: National Council for the Social Studies, 
1973), p.20. 
15 
Charles Seeger, "A Challenge to be Met," MEJ, 59, No. 2 
(1972), 107. 
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Hence, we sometimes meet the opinion that it is virtually 
impossible for someone to understand fully the music of a culture 
from which they do not come. Some teachers and musicians do .--*. 
see the validity of teaching any other music than the music of 
their own heritage because they think that music is inherently 
not comparable. Whilst it is true that complete understanding 
of the music of a different culture would be very rare because of 
differing values, to limit exposure to ethnic music to such an 
extreme is a narrow view. One of the benefits of familiarity with 
music of other cultures may be the gaining of a better perspective 
and understanding of one's own music, attitudes and values by 
comparing the music of differing cultures. 
A further argument is expressed by those classroom teachers who 
regard music as a "frill" or unnecessary subject. When music 
programmes are already curtailed in their classes, to talk of 
adding further to the music programme does not meet with any 
enthusiasm. Perhaps the "music-as-a-frill" teachers have been 
the musically deprived persons in our society and are "among the 
17 
communications cripples of our society." 
The above problems and arguments from the non- or extra-
musical point of view, s.em to be the major ones common to Aust-
ralian and American teachers. In discussion with Queensland 
16 
Bruno Nettl, "Ethnomusicology To-Day," AJME, No. 19 
(Oct. 1976), 30. 
17 
Seeger, 111. 
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Primary music teachers, the same points emerge, along with concern 
over availability of resources and the feeling of inadequacy and 
inability to cope with music outside the dominant society. It has 
been suggested that "music educationists in this country might do 
well to draw on the experience of their American counterparts in 
absorbing people of other nationalities into their community through 
18 
the implementation of appropriate educational programmes," in 
which music may be included. Music educators can help to meet new 
educational and cultural needs of any ethnic group whether migrant 
or indigenous, if they are aware of experiments tried elsewhere and 
where possible adapt these ideas to suit their particular need and 
siutation. In America there have been some attempts to include the 
music of i-he indigenous Indian ethnic groups (including Alaskan 
19 tribes) i v:o Primary school classes. It may be possible, at a 
later date, to use some Aboriginal children's songs in the Australian 
classroom in a similar fashion. 
Various experiments in Australia and elsewhere have revealed 
that teaching ethnic music can be undertaken with a class of young 
children of no more than average ability and that with suitable 
teaching conditions, children can be led to an appreciation of 
music in societies other than their own. In a Perth Methodist 
Ladies' College, a class teacher (not a trained musician), after 
initial visits by two ethnomusicologists introduced Aboriginal 
music to a class of ten year old girls. The reaction revealed that 
18 
Frank Murphy, "Ethnomusicology and Australian Schools: Part (II) 
: The Research Background," AJME, No. 20 (April 1977), 35-36. 
19 
Louis W. Ballard, "Put American Indian Music in the Classroom," 
MEJ, 54, No. 4 (1967), 50. 
72 
the children accepted the music readily but wanted to study more than 
20 just the music and wished to be able to place it in its setting. 
Children are genuinely interested in learning and understanding 
authentic ethnic music and respond readily to such music being 
21 played to them. It is interesting to note that Aboriginal ai(^ 3s 
from the Department of Education, in visiting schools to discuss 
Aboriginal folklore, tribal life and culture have found that the 
majority of children have reacted with considerable interest to 
discussions on Aboriginal culture and problems of integration. 
Experiments in the teaching of Aboriginal music to both white 
and Aboriginal people have revealed differing reactions. In the 
Northern Territory, a start has been made towards reinforcing the 
positive values of Aboriginal society with some favourable results, 
through tribal Aboriginal elders teaching traditional music, dance 
and craft at a school as sort of a programme of community involve-
22 
ment. In South Australia in a Programme of Training Music for 
Aboriginal People, conflict is seen between tribal education which 
centres around music as the central communication medium, and 
Departmental education which is seen by Aboriginal people as 
education for earning capacity, ownership of material possessions 
20 
Elizabeth May, "An Experiment with Australian Aboriginal 
Music," MEJ, 54, No. 4 (1967), 50. 
21 
Jones, 16. 
22 
D.J. M^Clay and J.R. Bucknall, "Community Involvement in 
Aboriginal Schools," The Aboriginal Child at School, 1, No. 3 
(1973), 39. 
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and technical skills as opposed to education for personal de/elop-
23 
ment, wisdom and creative music skills. Some urbanised Aboriginal 
adults at first resisted the attempt to interest them in tribal 
music, because of the past white ridicule, and the fact that the 
24 
music was considered of sub-normal intellectual standard. It 
is obvious frcTi the South Australian Programme that both 
Aboriginal and white people need to learn more about each other's 
values, and this needs to begin in the classroom. 
In other experiments, it has been shown that children can 
acquire basic techniques in learning to perform vocal and 
instrumental works from other cultures much more readily than 
adults because of "their natural capacity for imitation" and 
25 
their readiness for adventure in musical exploration. Experi-
ments in America have shown that young children have little 
difficulty in assimilating and reproducing a Javanese tone 
26 27 
system, or coping with Javanese gamelan music. 
23 
Catherine Ellis, "Music Education and Aboriginal Performers," 
AJME, No. 14 (April 1974), 26. 
24 
Ibid., 
25 
NketiaJ 
25. 
. P-145 
26 
Elizabeth May and Mantle Hood, "Javanese Music for American 
Children," MEJ, 48, No. 5 (1962), 38. 
27 
Coralie Rockwell, "Teaching Non-Westem Music in the 
Classroom," ASME Report, p.148. 
74 
Some experiments have been undertaken in order to establish a 
more secure personal identity. In teaching Hawaiian music to Grade 
VI Hawaiian children (a minority group in their ov lanJ), some 
educationists were of the opinion that the ch\idren might under-
stand themselves better if they knew more of their own cultural 
heritage. Materials were carefully selected and taught by know-
ledgeable parent.^  This experiment resulted in a marked change 
in the children's subsequent behaviour, and an exhibition of 
"more confidence in music activities and increased receptiveness 
28 
to coopera ^ endeavour." Another experiment in the use of 
music a.' a means of promoting a more positive attitude towards 
school life was conducted in a Brisbane school recently. Several 
Aboriginal boys were encouraged to play their didgeridus in the 
school band, which resulted in a marked increase in their interest 
in the musical activities of the school. Of particular interest 
in this example is the fact that it was initiated not by the music 
teacher or academic member of staff, but by an Aboriginal aide with 
the Queensland Department of Education. 
Experiments in the teaching of ethnic music therefore need not 
be confined to a few teachers who have recognised the need for it, 
and who have endeavoured in their own way to develop a programme 
suited to the needs of the situation in which they are placed. 
28 
Dorothy K. Gillet, "Hawaiian Music for Hawaii's Children 
and a Dance-Chant to Share with Yours," MEJ, 59, No. 2 (1972), 
73-74. 
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All teachers can contribute towards bringing music sensitivity tc 
each student whatever the student's involvement with music might 
be. Music classes can relate to out-of-school life and the outside 
world can be brought into the classroom. Intercultural study, 
through the use of the music of the home environment may be a 
worthwhile contribution towards arresting the ignorance of other 
cultures which is caused, to a large degree by the monocultural 
pressures of our present education system. 
CONCLUSION 
The successful introduction of the music of ethnic groups in 
the community into Queensland Primary schools appears to depend on 
four main factors. First, there needs to be some degree of teacher 
education where teachers are made aware of the variety of value 
systems co-existing in our present society. This education might 
well include the presentation of approaches which will enable 
teachers to make the most of the possibilities made available by 
the presence of different ethnic groups. In Queensland the main-
stream of teacher preparation is related to a monocultural society, 
although some colleges are moving into multicultural aspects in a 
few courses. The Aboriginal Consultative Committee has recommended 
"that all teacher trainees in Australia should study courses 
relating to Aboriginal social organization, traditional and 
contemporary culture, and where possible, gain experience in 
teaching Aboriginal children." The success of any intercultural 
programme depends on the quality of training and attitude of the 
individual teacher. Some institutes of teacher education are 
already offering introductory courses in the music of other 
2 
cultures. These are usually offered as elective and not com-
pulsory courses. To introduce ethnic music into Primary schools 
1 
Education for Aborigines : Report to the Schools Commission by 
the Aboriginal Consultative Group (Canberra : Schools Commission, 
1975), p.26. 
2 
Courses are currently offered at the University of Queensland, 
The Darling Downs Institute of Advanced Education, The Queensland 
Conservatoriiun of Music, Kelvin Grove C.A.E. and Mount Gravatt C.A.E. 
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on a large scale, courses in ethnic music would need to be part of 
every teacher's pre-service (or in-service) programme along with 
education in community relations. 
A second important feature is the designing of a suitable 
programme for the introduction of ethnic music into the various 
grades. Such a programme would need to aim at developing attitudes, 
skills and knowledge that would assist children not only in their 
music development, but also in their social development, for a child 
"lives his Mfe both as an individual and as a member of social 
3 
groups." Queensland's A Curriculum Guide for Music in the Primary 
School offers a variety of teaching suggestions in seven levels. It 
may be possible to devise a suitable ethnic music programme to fit 
into this existing framework. 
Third, some outline of the problems involved in implementing such 
a scheme, and ways of dealing with these problems would be useful for 
teachers. Some of these problems which a few enterprising teachers 
have encountered in their efforts to introduce ethnic music into the 
classroom (and their possible solutions) have been discussed at 
National conferences including the I.S.M.E. Perth Conference in 1974, 
and the A.S.M.E. Conference in Canberra in 1977. It would be helpful 
if all teachers intending to plan similar projects were aware of the 
problems they may encounter in their undertakings. 
3 
J.H. Kwabena Knetia, "Music Education in Africa and the West 
We can Learn from Each Other," MEJ, 57, No. 3 (1970), 48. 
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A fourth factor is that the success of such a , .ogramme will rely 
heavily on the knowledge of the availability and areful selection of 
suitable resources, for it is important to have resources covering a 
wide range of interests and abilities. It would seem that there is 
no shortage of materials and resources, but the problem for the 
average teacher is knowing exactly where to find them. Lists of 
available material on the various ethnic groups whose music it is 
intended to use, teed to be drawn up^ with details as to grade suit-
ability, cost, borrowing facilities and various educational factors 
included. Success depends also on the involvement of children's 
parents, which will help to break down barriers between home and 
school. This aspect will require careful enquiry on the part of the 
teacher involved. 
The possible implementation of a programme of ethnic music into 
Queensland Primary schools on a large scale calls for much research 
and careful planning by experienced educators. Until such time as 
this is possible, the inclusion of ethnic music into the normal 
music programme is up to the individual teacher. The power of music 
is ancient. It was Plato who said "rhythm and harmony find their 
way into the inward places of the soul," and soul means "warmth, 
4 
value, depth, humanity." Ethnic music is a current living music. 
It is present in identifiable groups of people within our midst, 
and thus it can find a meaningful place in our schools. 
4 
Carol Reynolds, "You've Got to Have Soul!" Ibid., 49. 
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APPENDIX 2 8 
The following i s a migrant population survey of the New Farm State 
School taken in 1977 by one of the teachers at the school. 
TABLE 1. 
COMPOSITION OF STUDENT POPULATION. 
No. of 
Students 
377 
Australian 
202 
5.1.4\ 
First Generation 
Migrants 
49 
13% 
English 
Speaking 
Coun t ry. 
13 
i.S'i 
Non-English 
Speaking 
Country. 
.^6 
9.6% 
Second Generation 
Migrants 
88 
23.8% 
English 
Speaking 
Country. 
19 
S.1% 
Non-English 
Speaking 
Country. 
70 
18.6% 
1 
Aboriginals 
SI 
9.8% 
TABLE 2 
.ANCUAGE GROUPS REPRESENTED AT THE 
NEW FARM STATE SCHOOL 
Primary Language of the Home: 
Ceylonese 1 
Chinese 8 
Dutch 1 
Fijian 2 
French 6 
German 3 
Greek 3 
Hindi 4 
Hungarian 1 
Italian 
Japanese 
Malay 
Pidgin 
Portuguese 
Serbo-Croat 
Spanish 
Turkish 
43 
1 
1 
3 
1 
7 
6 
1 
English is not the primary language used at home for 24.4% 
of students. 
TABLE 3, 
COUNTRY OF ORIGIN OF 
FIRST GENERATION MIGRANTS 
Colombia 4 
Fiji 5 
France 6 
Germany 1 
Hong Kong 1 
Italy 7 
Japan 1 
Madeira 1 
ENGLISH SPEAKING COUNTRIES: 
New Zealand 4 
U.S.A. 3 
New Guinea 
Peoples' Republic 
of China 
Spain 
Turkey 
Vietnam 
Yugoslavia 
Zambia 
U.K. - England 
- Scotland 
3 
1 
2 
1 
1 
1 
1 
5 
1 
APPENDIX I I I . 
In the case of Greek migrants, there are some 12,000 to 15,000 
residents in Brisbane alone, of Greek descent. Schools in 
Brisbane with large numbers of Greek students include: 
Brisbane State High School Approx. 200 
Yeronga State High School '• 100 
Mount Gravatt State High School " 50-60 
Coorparoo State High School " 50-60 
Cavendish Road State High School " 50-60 
There is also a large proportion of Greek students in the West 
End, Dutton Park, Junction Park, Annerley, Mount Gravatt East, 
and Mansfield Primary Schools. Country areas with large numbers 
of pupils of Greek descent include Innisfail, Townsville, Ayr, 
Mackay and Rockhampton State Primary Schools. 
This information was obtained from D. Ingram and K. Fairbairn, 
"Submission to the Board of Secondary School Studies : A Case 
for Greek in the Secondary School Curriculum" (Brisbane : Foreign 
Languages Advisory Committee, Board of Secondary School Studies, 
1977). 
Most Aboriginal children in Queensland are enrolled in Government 
and private schools. The Queensland Year Book, 1976 No. 36 
(Brisbane : Australian Bureau of Statistics, Queensland Office, 
1976), p.205, reveals that as at August 1, n75 there were fifteen 
schools which provided especially for Aboriginal and Torres Strait 
Islander children. 
APPENDIX IV. 
Areas of Aboriginal population as shown in the Census of Population 
and Housing : Bulletin 9^  : The Aboriginal Population : Characteristics 
of the Aboriginal and Torres Strait Islander Population (Canberra : 
Commonwealth Bureau of Statistics, 1971). 
The areas are in order of density according to local government areas. 
Cairns 6037 
North West 4548 
Brisbane 2766 
Peninsula 2635 
Maryborough 1944 
Rockhampton 1632 
Townsville 1468 
South West 665 
Downs 650 
Roma 512 
Moreton 464 
Central West 428 
Far West 411 
Mackay 247 
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